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Programme Outline  

English language  

GRADE 1 

Oral language—listening and speaking 

 

Listening and speaking are natural, developmental processes that infants and young children 

are immersed in from their earliest experiences. Almost all children arrive at school with an 

impressive command of their mother-tongue language. However, the expectations and 

approach to language development in school is often very different from the successful learning 

environment the child has previously experienced. In the transition from home to school, or 

from one school to another, it is important to acknowledge the language profile of the individual 

and build on previous learning in ways that are positive and productive. 

Oral language encompasses all aspects of listening and speaking—skills that are essential for 

ongoing language development, for learning and for relating to others. Listening (the receptive 

mode) and speaking (the expressive mode) work together in a transactional process between 

listeners and speakers. A balanced programme will provide meaningful and well-planned 

opportunities for learners to participate as listeners as well as speakers. Listening involves more 

than just hearing sounds. It requires active and conscious attention in order to make sense of 

what is heard. Purposeful talk enables learners to articulate thoughts as they construct and 

reconstruct meaning to understand the world around them. Oral language involves recognizing 

and using certain types of language according to the audience and purposes (for example, the 

language used at home, the language of the classroom, the language of play, the language of 

inquiry, conversations with peers, giving instructions, interpreting creative texts, the language 

of fantasy, the language of different generations, of different times and places). 

In an inquiry-based learning environment, oral language exposes the thinking of the learner. It 

is a means by which “inner speech” (Vygotsky 1999) can be communicated and shared to 

negotiate and construct meaning and develop deeper levels of understanding. 

Overall expectations 

Learners show an understanding of the value of speaking and listening to communicate. They 

recognize that sounds are associated with objects, or with symbolic representations of them. 

They are using language to name their environment, to get to know each other, to initiate and 

explore relationships, to question and inquire. 

Conceptual understandings 

• Spoken words connect us with others. 

• People listen and speak to share thoughts and feelings. 

• People ask questions to learn from others 

Learning outcomes 

Learners: 
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• use gestures, actions, body language and/or words to communicate needs and to express 

ideas 

• listen and respond to picture books, showing pleasure, and demonstrating their 

understanding through gestures, expression and/or words 

• name classmates, teachers and familiar classroom and playground objects 

• interact effectively with peers and adults in familiar social settings 

• tell their own stories using words, gestures, and objects/artefacts 

• repeat/echo single words 

• use single words and two-word phrases in context 

• join in with poems, rhymes, songs and repeated phrases in shared books 

• understand simple questions and respond with actions or words 

• follow classroom directions and routines, using context cues 

• realise that people speak different languages 

• use the mother tongue (with translation, if necessary) to express needs and explain ideas 

• realise that word order can change from one language to another. 

Visual language—viewing and presenting 

Viewing and presenting are fundamental processes that are historically and universally 

powerful and significant. The receptive processes (viewing) and expressive processes 

(presenting) are connected and allow for reciprocal growth in understanding; neither process 

has meaning except in relation to the other. It is important to provide a balanced programme 

with opportunities for students to experience both viewing and presenting. These processes 

involve interpreting, using and constructing visuals and multimedia in a variety of situations 

and for a range of purposes and audiences. They allow students to understand the ways in which 

images and language interact to convey ideas, values and beliefs. Visual texts may be paper, 

electronic or live, observable forms of communication that are consciously constructed to 

convey meaning and immediately engage viewers, allowing them instant access to data. 

Examples of visual texts are: advertisements, brochures, computer games and programs, 

websites, movies, posters, signs, logos, flags, maps, charts, graphs, diagrams, illustrations, 

graphic organizers, cartoons and comics. Learning to interpret this data, and to understand and 

use different media, are invaluable life skills. 

Acquiring skills related to information and communication technology (ICT) and visual texts 

is significant because of their persuasive influence in society. It is important to learn how visual 

images influence meaning and produce powerful associations that shape the way we think and 

feel. Opportunities that invite students to explore the function and construction of images 

facilitate the process of critically analysing a range of visual texts. Learning to understand and 

use different visual texts expands the sources of information and expressive abilities of students. 

Overall expectations 

Learners show an understanding that the world around them is full of visual language that 

conveys meaning. They are able to interpret and respond to visual texts. Although much of their 

own visual language is spontaneous, they are extending and using visual language in more 

purposeful ways. 

Conceptual understandings 

• Visual language is all around us. 

• The pictures, images, and symbols in our environment have meaning. 
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• We can enjoy and learn from visual language. 

Learning outcomes 

Learners: 

• attend to visual information showing understanding through play, gestures, facial 

expression 

• reveal their own feelings in response to visual presentations, for example, by showing 

amusement, curiosity, surprise 

• observe visual cues that indicate context; show understanding by matching pictures with 

context 

• recognize familiar signs, labels and logos, for example, pedestrian walking sign, 

emergency exit sign, no dogs allowed; identify similarities and differences 

• make personal connections to visual texts, for example, a picture book about children 

making friends in a new situation 

• use body language to communicate and to convey understanding, for example, pointing, 

gesturing, facial expressions 

• select and incorporate colours, shapes, symbols and images into visual presentations 

• show appreciation of illustrations in picture books by selecting and rereading familiar 

books, focusing on favourite pages 

• locate and use appropriate ICT iconography to activate different devices, for example, 

computer games, CD player, television 

• listen to terminology associated with visual texts and understand terms such as colour, 

shape, size. 

Written language—reading 

Reading is a developmental process that involves constructing meaning from text. The process 

is interactive and involves the reader’s purpose for reading, the reader’s prior knowledge and 

experience, and the text itself. It begins to happen when the young learner realizes that print 

conveys meaning and becomes concerned with trying to make sense of the marks on the page. 

The most significant contribution parents and teachers can make to success in reading is to 

provide a captivating range of picture books and other illustrated materials to share with 

beginning readers. Enthusiasm and curiosity are essential ingredients in promoting the desire 

to read. Children of all ages need to experience and enjoy a wide variety of interesting, 

informative, intriguing and creative reading materials. 

Reading helps us to clarify our ideas, feelings, thoughts and opinions. Literature offers us a 

means of understanding ourselves and others, and has the power to influence and structure 

thinking. Well-written fiction provides opportunities for learners to imagine themselves in 

another’s situation, reflecting on feelings and actions, and developing empathy. The ability to 

read and comprehend non-fiction is essential for the process of inquiry. As inquirers, learners 

need to be able to identify, synthesize and apply useful and relevant information from text. 

Teachers should provide a balance between fiction and non-fiction, to meet the range of 

learning needs and interests of their students. 

Children learn to read by reading. In order to develop lifelong reading habits, learners need to 

have extended periods of time to read for pleasure, interest, and information, experiencing an 

extensive range of quality fiction and non-fiction texts. As learners engage with interesting and 

appealing texts, appropriate to their experiences and developmental phase, they acquire the 
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skills, strategies and conceptual understanding necessary to become competent, motivated, 

independent readers. 

Overall expectations 

Learners show an understanding that print represents the real or the imagined world. They know 

that reading gives them knowledge and pleasure; that it can be a social activity or an individual 

activity. They have a concept of a “book”, and an awareness of some of its structural elements. 

They use visual cues to recall sounds and the words they are “reading” to construct meaning. 

Conceptual understandings 

• Illustrations convey meaning. 

• People read for pleasure. 

• Stories can tell about imagined worlds. 

Learning outcomes 

Learners: 

• enjoy listening to stories 

• choose and “read” picture books for pleasure 

• locate and respond to aspects of interest in self-selected texts (pointing, examining 

pictures closely, commenting) 

• show curiosity and ask questions about pictures or text 

• listen attentively and respond to stories read aloud 

• participate in shared reading, joining in with rhymes, refrains and repeated text as they 

gain familiarity 

• make connections to their own experience when listening to or “reading” texts 

• express opinions about the meaning of a story 

• show empathy for characters in a story 

• distinguish between pictures and written text, for example, can point to a picture when 

asked 

• handle books, showing an understanding of how a book works, for example, cover, 

beginning, directional movement, end 

Written language—writing 

Writing is a way of expressing ourselves. It is a personal act that grows and develops with the 

individual. From the earliest lines and marks of young learners to the expression of mature 

writers, it allows us to organize and communicate thoughts, ideas and information in a visible 

and tangible way. Writing is primarily concerned with communicating meaning and intention. 

When children are encouraged to express themselves and reveal their own “voice”, writing is a 

genuine expression of the individual. The quality of expression lies in the authenticity of the 

message and the desire to communicate. If the writer has shared his or her message in such a 

way that others can appreciate it, the writer’s intention has been achieved. Over time, writing 

involves developing a variety of structures, strategies and literary techniques (spelling, 

grammar, plot, character, punctuation, voice) and applying them with increasing skill and 

effectiveness. However, the writer’s ability to communicate his or her intention and share 

meaning takes precedence over accuracy and the application of skills. Accuracy and skills grow 

out of the process of producing meaningful communication. Children learn to write by writing. 
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Acquiring a set of isolated skills will not turn them into writers. It is only in the process of 

sharing their ideas in written form that skills are developed, applied and refined to produce 

increasingly effective written communication. 

Overall expectations 

Learners show an understanding that writing is a form of expression to be enjoyed. They know 

that how you write and what you write conveys meaning; that writing is a purposeful act, with 

both individual and collaborative aspects. 

Conceptual understandings 

• Writing conveys meaning. 

• People write to tell about their experiences, ideas and feelings. 

• Everyone can express themselves in writing. 

• Talking about our stories and pictures helps other people to understand and enjoy them. 

Learning outcomes 

Learners: 

• Write their name independently. 

• Form letters correctly. 

• Develop a comfortable and efficient pencil grip. 

• Write simple information texts with labels, captions, lists, questions and instructions for 

a purpose. 

• Write simple story books with sentences to caption pictures. 

• Write a sequence of sentences retelling a familiar story or recounting an experience. 

• Experiment with writing using different writing implements and media 

• Differentiate between illustrations and written text 

• Show curiosity and ask questions about written language 

• Begin to discriminate between letters/characters, numbers and symbols. 

• Show an awareness of sound–symbol relationships and begin to recognize the way that 

some familiar sounds can be recorded 

  

Phonics, spelling and vocabulary 

• Hear, read and write initial letter sounds. 

• Know the name and most common sound associated with every letter in the English 

alphabet. 

• Identify separate sounds (phonemes) within words, which may be represented by more 

than one letter, e.g. ‘th’, ‘ch’, ‘sh’. 

• Use knowledge of sounds to read and write single syllable words with short vowels. 

• Use knowledge of sounds to write simple regular words, and to attempt other words. 

• Spell familiar common words accurately, drawing on sight vocabulary. 

• Use rhyme and relate this to spelling patterns. 

• Learn the different common spellings of long vowel phonemes. 

  

Grammar and punctuation 

• Identify sentences in a text. 
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• Pause at full stops when reading. 

• Write a sentence using capital letters and full stops.  

  

 


